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Introduction 


Opportunity classes are established in order to provide an 
efficient, effective, learning environment for pupils who are 
unable to profit from the educational programmes of the regular 
classrooms. 


When considering the possible candidates for an opportunity 
class first consideration should be given to the educable mentally 
retarded and second consideration to the slow learning pupils. If 
there are still places available then those students who have 
severe educational problems may be considered. In smaller school 
systems educable retarded, slow learning, and educationally 
retarded pupils may be placed in one class. In larger systems 
pupils are usually grouped according to chronological age and degree 
of retardation. 


Categories of Intelligence Based Upon I.Q. Scores 


There are various methods of grouping pupils according to 
intelligence. In education the commonly accepted classification 
is as follows: 
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Some under 50 Trainable Mentally Retarded 
50 - 75 Educable Mentally Retarded 
76 - 89 Slow Learner 
90 ~ 109 Average Learner 
110 - 129 Superior Learner 
130 plus Gifted Learner 


Categories sometimes found in psychological reports include: 


Up to 25 Idiot ) 
25 ~ 50 Imbecile )} mental defective 
50 - 75 Moron ) 
76 ~ 79 Borderline mental defective 
80 - 89 Dull normal or low average 
90 ~ 109 Normal or average 
110 - 119 High average 
120 = 139 Superior 
140 plus Very superior, gifted or genius 


The Educable Retarded and Slow Learner 

An intellectual assessment for school purposes usually 
indicates that a pupil is educably retarded if his score on an 
individual intelligence test is between 1.Q. 50 and 75 (approxi- 
mately). If the test score is I.Q. 75 to 90 (approximately) the 
pupil is usually regarded as a slow learner. 
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These pupiis require 2 special curriculum in order to acquire the 
Optimum degree of competence in the skills, knowledge and attitudes 
necessary for selfesufficient living. 


The Educational ly Retarded 


These are the pupils who are having severe problems with 
regular classroom instruction for reasons other than limited 
intellectual ability. These pupils score I.Q. 90 or higher on an 
individual intelligence test. 


Contributing factors could be one or more of the following: 


le Physical disabilities; e«g, limited vision, cerebral 
palsy, speech defects, hearing problems, etc. 


2e Emotional or social problems 
3e Absence from school for extended periods 
4. Exposure to inadequate teaching techniques. 


Educationally retarded pupils require a remedial programme 
that begins with skills that have beeen established and builds upon 
these in a sequential manner. These pupils should proceed as | 
quickly as they are able, learing and consolidating skills in 
subsequent grade levels, until such time as they may be con- 
sidered, once again, for regular classroom instruction. 


When presenting primary skills to older pupils, care should 
be taken to use materials which maintain a high interest level. 
Regular grade primary texts and materials are usually not ade- 
quate for this purpose. 


An opportunity class provides an environment for growth so 
broad and flexible that the exceptional child may have an oppor- 
tunity to discover and develop his abilities to the greatest 
degree. 


The objectives of the programme for opportunity class pupils 
must be related to their present and future needs. 


Broadly speaking these objectives may be considered to be 
the development of: 


1. Skills in the basic academic subjects that will prove 
useful and beneficial in present and future living. 


2 General skills for future occupational competence. 
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Adequate habits of health and hygiene. 
Emotional security and independence. 
Useful leisure-time activities. 


The ability to become well adjusted and contributary 
members of a family and the community. 


Identification and Selection 


The following are some of the characteristics of the educabie 
retarded and/or slow learnim pupils. These characteristics may 
be present in varying degrees and combinations. 
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He may be older than the others in his class because 
of grades repeated, etc. 


He may appear to be emotionally immature or a behaviour 
problem because he is unable to cope with the academic 
programme expected from hime 


He may have a narrow interest range, limited to the 
immediate and the concrete. 


He may be unable to generalize adequately. 


He may have a slow reaction time. 


‘He may have an early history of slow development. 


He may have developed poor work habits because of 
exposure to work which has been too difficult. 


Educationally retarded pupils often display some of the above 
characteristics but the essential criteria is the inability to 
keep pace with the regular grade programme, although possessing 
the intellectual ability to do so. 


When considering opportunity class placement for a pupil the 
following factors should be considered and a decision reached on 
the total picture presented: 


(a) group and individual intellectual assessment scores 


(b) O.S.R. folder records 


(c) achievement test results 


(d) teacher's and parent's evaluation of pupil's progress 


and behaviour 
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Examples of pupils who might benefit from an opportunity class 
programme: 


1. A pupil who has been assessed with an individual intel- 
ligence test as educahle mentally retarded; 


2. A pupil who has been assessed with an individual intel- 
ligence test as a slow learner; 


3. A pupil who is educationally retarded; 


4. A pupil who requires many aids, concrete and semi-concrete, 
in order to master the work presented; 


5, The older pupil who has very limited reading ability; 


6. A pupil who requires more years of schooling than the 
average students 


7. A pupil whose first language is other than English and 
who has shown little progress in the regular classroom 
environment after a reasonable time for adjustment and 
after specific help with language difficulties. 


Planning the Opportunity Class Accommodation | 


On the following pages are sketches of suggested layouts of 
various types of opportunity classes. These have been included to 
assist boards proposing to establish new classes or to improve 
existing classrooms. It should be emphasized that these suggestions 
are considered to be minimum requirements in order to conduct an 
effective programme. 


It is recognized that actual classroom facilities should vary 
according to local conditions. For example, in many settings home 
economics and/or industrial arts are available for use elsewhere 
in the school. Such facilities permit reduction in the amount of 
special equipment required. It is emphasized that home economics 
or industrial arts programmes should not become a complete sub- 
stitute for the opportunity class practical programmes. They 
should supplement and correlate with them. 


It is strongly recommended that in the planning of new senior 
opportunity classes, consideration be given to the building of 
oversize rooms. With established classes such an arrangement is 
not always feasible. Thus, two sets of sketches have been pre~ 
pared for senior beys' and senior girls' classes showing a more 
preferred arrangement in an oversize room, but also recognizing 
that many opportunity classes will be established in modified 
regular classrooms. 
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Suggested Layout for a Junior Opportunity Class 
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Junior Opportunity Classrooms are usually standard size. The 
work-tables are of steel and wood construction with enclosed 
cupboard space beneath for tools and materials. The cupboard 
space around the room should be enclosed with sliding doors to 
lessen dust problem. The circular table and chairs are used for 
group instruction. 


~6- 
Suggested Layout for a Senior Boys' Opportunity Class 
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For senior opportunity classes where industrial arts facilities 
are to be included it is desirable that the room size be increased 
to one-and-a-half times the size of a standard classroom. The work 
benches are of steel and wood construction with enclosed cupboard 
space beneath for tools and materials. | 


Suggested Layout for a Senior Boys’ Opportunity Class 


in a Regular-sized Classroom 
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Suagcested Layout for a Senior Girls’ rtunity Class 
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For senior girls’ opportunity classes, where home economics 
facilities are to be included, it is desirable that the room size 
be increased to one~and-a~half times the size of a standard class- 
room. Equipment, in addition to that already shown above, should 
include a) set of dishes, b) set of cooking utensils, c) irons, 

d) typewriters, etc. 
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Suggested Layout for a Senior Girls’ Opportunity Class 
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Equipment in addition to that already shown above, should 
include (a) set of dishes, (b) set of cooking utensils, 
(c) iron, (d) typewriters, etc. 
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Prograinnes in the Opportunity Class 


Most types of opportunity classes will have pupils with a wide 
variety of educational problems. Flexibility and appropriateness of 
approach are the keys to an effective opportunity class programme . 


Those children of average ability who have been placed for 
reasons of severe educational retardation will require a remedial 
approach in the basic subjects. This will entail careful diagnesis 
of strengths and weaknesses by means of diagnostic tests. The 
programme is aimed at overcoming weakness and returning the child 
to regular grade as soon as possible. 


Children of limited ability also generally require some 
remedial programming, since basic skills have often not been 
thoroughly corisolidated. With effective instruction, slow learners 
and educable retarded children can usually be expected to achieve 
at a level consistent with grade expectancy based on mental ag@. 

A developmental programme is then geared to individual rates of 
development. 


In addition to the use of diagnostic tests to ascertain 
strengths and weaknesses, a programme of standardized achievement 
testing is recommended, Such tests are a valuable aid for program- 
ming ° 


It is expected that all subjects taught in the regular grade 
will also be taught in the opportunity class. Although grouping is 
carried on for basic subjects, many teachers have found it prefer- 
able in subjects such as social studies, science and health, to 
carry on instruction to the class as a whole with a course which is 
sufficiently flexible to provide opportunities for all to partici~ 
pate. Use is made of craft projects to supplement instruction in 
these subjects. The enterprise method is an excellent means of 
Stimulating interest in certain subject areas and of motivating 
further work and learning. 


When a child is considered by the special class teacher to be 
able to obtain benefit from taking certain subjects with regular 
grades, it is hoped that such arrangements will be made. This is 
also an excellent way of beginning the process of returning a child 
to regular grade through gradually increasing the time spent in the 
regular programme. 


In order that such integration will prove most effective, the 
opportunity class teacher and the regular grade teacher involved 
must work cooperatively. 


Following is a suggested allotment of time as a guide for the 
teacher who has newly entered the field of special education. It 
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is not intended that a teacher follow these percentages rigidly - 
the needs of the class must be the guide. 


English 40% Health & P.E. 5% 

Arithmetic 20% Music 5% 

Social Studies 15% Arts and Crafts 15% 
& Science 


Regulations require that teachers of opportunity classes be 
certificated in Auxiliary Education, with at least Option 105 or 
Option 102 for a senior opportunity class. 


Materials and Equipment 


The Ontario Regulation, Auxiliary Education Services, 123/64 
contains the following statement: "Where a board establishes an 
auxiliary~education class, it shall provide for the use of the 
pupils enrolled therein the equipment for their special needs.” 


In properly equipping an opportunity class it is necessary to 
plan for the storage of the additional equipment, craft supplies, 
and other teaching aids required. This will require considerab le 
additional shelf, cupboard and storage space. 


The opportunity class first of all requires the usual equip- 
ment and materials found in a regular classrooms €eGey wall 
pictures, clock, maps, globe, thermometer, stapler, punch, art and 
writing materials, etc.,. The suggested opportunity class 
layouts on pages five to nine show desired additional equipment. 


In addition, the opportunity class teacher should have, or 
should have access to, the following: 


a» record-player 

b. radio 

GC. tape recorder 

d. film strip projector and screen 


It is also necessary that the teacher have an understanding 
regarding the purchasing of expendible supplies. To this end, it 
is expected that a budget allowance will he established so that 
the teacher may order as necessary within the budget. There should 
also be some provision for the ordering of capital equipment as the 
needs arises. 


It is not possible in this advisement to provide a complete 
and up-to-date listing of all texts, workbooks, teaching aids, sup- 
plementary reading hooks, tools, etc. in establishing a new 
class, the teacher, qualified for opportunity class work, 
should be of considerable help since ideas along 
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these lines are an integral part of the training course. As well, 
help is available from the Special Education Inspector for your areas 


A few comments on various subjects should suffice. 


le 


Ze 


36 


4o 


De 


Oe 


Reading - There are numerous reading sets suitable for 
epportunity classes, with more appearing regularly. 
Generally, high-interest, low-vocabulary materials should 
be obtained. Additional supplementary sets are also 
necessary, such as the S.R.A. Reading Laboratory, 
Reader's Digest Skillbuilder Series, phonic and reading 
workbooks, Functional Basic Readers, etCe 


An adequate library is an important part of any oppor- 
tunity class. There should be a wide range of reading 
levels, with emphasis on suitable high-interest, low- 
vocabulary books. Practically all publishers today have 
such lists available upon request. 


Arithmetic - Many experienced opportunity class teachers 
are finding that sets of arithmetic workbooks rather than 
texts permit a more individualized programme. One set 
for mechanical and one set for problem solving is recom- 
mended» : 


Spelling ~ Many excellent spelling workbeeks are available. 
As weil, much of the spelling programme should be based on 
classroom errors, plus the use of work lists of common 
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Grammar ~- A formal approach in grammar using grammar texts 
is not recommended. A functional approach capitalizing 

on the needs and interests of the students is considered 
more appropriate. 


Science, Social Studies and Health ~- It is suggested that 
good reference books are more appropriate than sets of 
graded texts in these subjects. This will permit more 
flexibility and gearing in the course to the actual 
interests and needs of the children. A good supply of 
audio-visual aids is recommended, 


Music - The music programme will vary from one opportunity 
class to another. The programme will depend upon age, | 
interest and previous experience of the pupils. Many 
teachers find it helpful to include: 

(a) Musical and rhythmic activities, dancing, etc. 


(b) Rhythm bands 
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(c) Instrumental work including the making of simple 
musical instruments 


(d) Rote, 2 or 3 part singing of folk songs, ethnic songs 
and popular pieces generally regarded as suitable for 
the schocl setting. 


Information for the Administrator 

Under the authority of Part V of the Schools Administration 
Act (R.S.0., 1960) a board may establish opportunity classes, sub- 
ject to the regulations for children unable to take proper advan- 
tage of the regular courses. The Department of Education provides 
financial assistance by means of a special grant for each approved 
Glass. 


When a board has made the decision to establish such classeS, 
before proceeding it is the administrator's responsibility to 
ascertain that suitable accommodation will be available, and to 
obtain a qualified teacher or select from teachers in his 
inspectorate one who has shown outstanding ability and whe is pre- 
pared to become qualified by summer school attendance. 


Suggested procedures to follow in conducting a 
preliminary survey prior to the establishment 


of an opportunity class ick 


1. A meeting of the inspector and principals should be held to 
dissuss plans for the preliminary survey. 


2. The principal of each school should meet with all the teachers 
of the school and inform them that a preliminary survey is to 
be carried out and that any details or tentative planning 
regarding the establishment of an opportunity class should be 
kept confidential. 


ey Teachers should be asked to consider possible candidates from 
their classes keeping in mind the following factors: 


(a) Their own opinion of the child's progress 
(b) 0.S.R. records 


(c) Results of group intelligence test scores and/or reading 
readiness and achievement test results. (Assistance in 
the organization and administration of group testing 
programmes is available from the Guidance Inspector for 
your aréa.) 


(d) Physical, emotional and social factors that may be 
affecting progress in school 
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A.C. 4 forms should be completed for those pupils who are possible 
candidates. This should be dene by the teacher with the 
assistance of the principal. The Nurse's Confidential Record 
section should be completed using available Health Service 
information. 


Results of any previous intelligence examination, group or 
individual, should be included. 


The principal, or principals, and school inspector should then 
review the A.C. 4 forms keeping the following points in mind: 


(a) Intelligence Quotient Categories 


Some under 50 Trainable Mentally Retarded 
‘) ~ 75 Educable Mentally Retarded 
76 - 89 Slew Learner 
90 - 109 Average Learner 
110 - 129 Superior Learner 
1% plus Gifted Learnes 


The majority of pupils in an opportunity class will be 
Educable Mentally Retarded or Slow Learners. Educatile 
Mentally Retarded pupils should receive first onsidera~ 
tion for class placement. Slow Learners should receive 
next consideration. 


(b) Consideration can be given to pupils educationally 
‘retarded, who might be admitted on a remedial basis 
when it is anticipated that classroom space will be 
available. These are pupils who are Average or 
Superior Learners, whose progress in the regular grades 
has not been satisfactory because of factors other than 
intelligence. One should not lose sight of the fact 
that basically the class will provide a developmental 
programme for Educable Mentally Retarded and Slow 
Learners rather than a remedial programme. 


(c) The chronological age range should be considered. A 
range of more than four years is not advisable. 


Before placement in an opportunity class a pupil must have an 
individual intelligence examination. This assessment can be 

made by a qualified Auxillary Class teacher or by a person who 

is deemed competent to de so by the inspector concerned. A 
medical examination conducted by a duly qualified medical 
practitioner (usually the M.O.H.) is also necessary. This is 

in accordance with Auxiliary Education Services Regulation, 123/64. 


Tf it is not at all possible for someone locally to administer 


ate Se 


the individual tests, a request for assistance may be forwarded 
to the Special Education Inspector for your area. Compl eted 
A.C. 4 forms should be forwarded also. 


Copies of A.C. 4 - Pupil Referral Forms, may be obtained from 
your Special Education Inspector. 


7.  Faliowing the completion of the survey, recommendations for 
placement are made to the Admission Board (Schools Adminis~ 
tration Act, Section 57) composed of, 


(a) the principal of the school; 

(b) a legally qualified psychiatrist or other 
legally qualified medical practitioner appointed 
by the scheel board; and 

(c) the school inspector. 


8. It is urged that parent interviews be organized to acquaint 
each parent with the proposed programme. Parental consent for 
placement in special class and parental support of the 
programme are essential. 


Suggested Reading (as an initial introduction) 


Bowers et al - Exceptional Children in the Home. Schoo] and Com- 
munity - (Dent) Chapters 9 and 10 are suggested. 

Cruickshank and Johnson ~ Education of Exceptional Children and 
Youth ~ (Prentice Hall- ) Chapters 5, 14 and 15 are recommended. 

Featherstone - Teaching the Slow Learner - (Columbia University) 

Garton ~ Teaching the Educable Mentally Retarded ~ (Ryerson) 
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Special Education, Department of Education maintains a professional 
library and books may be borrowed for limited periods. 


Requests for books should be made through your local inspector. 
In addition, Special Education Inspectors offer professional advice 


and assistance to all those concerned with the education of 
exceptional children. 
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